
Wolfpack WORKS: Evidence-Based, K-2 Literacy Practices and Indicators 
 

 
 

Building on the work of the Michigan Association of Intermediate School Administrators 
General Education Leadership Network Early Literacy Task Force (2016), researchers 
and educators with expertise in early literacy instruction with extensive professional 
experience in North Carolina (see Appendix A) created the following evidence-based, 
literacy practices and indicators for beginning, Grades K-2 classroom teachers working in 
high-need school districts across the state of North Carolina. These practices align with 
the North Carolina Comprehensive Reading Plan K-12, the North Carolina English 
Language Arts Standard Course of Study, and the North Carolina English Language Arts 
Instructional Practices.  
 
Through their implementation of these literacy practices, Grades K-2 classroom teachers 
will engage in “thoughtfully adaptive teaching” (Duffy et al., 2008 ) to meet the 1

individual and collective reading and writing needs of their students optimally in the 
classroom setting, thus reducing the need for students to receive literacy interventions or 
other forms of specialized literacy instruction. Many of these practices are intended to be 
implemented not only during designated literacy instructional blocks, but rather 
throughout (and beyond) each and every school day.  
 
 

 
 
 
 

1  Duffy, G. G., Miller, S. D., Kear, K., Parsons, S. A., Davis, S., & Williams, B. (2008). Teachers’ 
instructional adaptations during literacy instruction. In Y. Kim, V. Risko, D. L. Compton, D. K. Dickinson, 
M. K., Hundley, R. T. Jimenez, K. M. Leander, & D. W. Rowe (Eds.), 57th Yearbook of the National 
Reading Conference (pp. 160–171). Oak Creek, WI: NRC. 



The literacy instructional practices connect to and build upon one another. All practices 
emphasize the importance of enhancing students’ oral language development, teaching in 
culturally relevant and culturally responsive ways, the importance of explicit instruction, 
engaging students actively in their learning, and providing optimal support for all 
students in their literacy growth and development. 
 
In addition to these practices, multiple resources have been developed by the North 
Carolina Department of Public Instruction that will serve to help and support beginning, 
Grades K-2 teachers in North Carolina in their literacy instruction: 
 
 
English Language Arts: 
https://www.dpi.nc.gov/teach-nc/curriculum-instruction/standard-course-study/english-la
nguage-arts 
 
K-3 Literacy: 
https://www.dpi.nc.gov/districts-schools/classroom-resources/early-learning-read-achiev
e/k-3-literacy 
 
Instructional Resources: 
https://ncdpi.instructure.com/courses/1524/pages/instructional-resources 
 
 
Through the Wolfpack WORKS initiative, beginning teachers in Grades K-2 are being 
provided blended professional development, literacy-specific coaching tied to the 
practices, and literacy resources. Wolfpack WORKS focuses on classroom teaching to 
assist teachers in implementing evidence-based, high-quality literacy instruction that 
supports students’ reading and writing achievement and motivation.  

https://www.dpi.nc.gov/teach-nc/curriculum-instruction/standard-course-study/english-language-arts
https://www.dpi.nc.gov/teach-nc/curriculum-instruction/standard-course-study/english-language-arts
https://www.dpi.nc.gov/districts-schools/classroom-resources/early-learning-read-achieve/k-3-literacy
https://www.dpi.nc.gov/districts-schools/classroom-resources/early-learning-read-achieve/k-3-literacy
https://ncdpi.instructure.com/courses/1524/pages/instructional-resources


Wolfpack WORKS Evidence-Based K-2 Literacy Practices: 
Indicator Checklist 

 
 

1. Organize and manage the literacy environment to build classroom community and 
maximize instructional time. 

Teacher interacts positively and responsively with individual students.   

Teacher creates opportunities for students to interact and collaborate 
with one another during literacy activities. 

 

Teacher uses language to set a positive tone for learning.  

Teacher establishes clear routines and expectations for literacy 
instruction and activities. 

 

Students understand the purpose of the literacy activities in which they 
are engaged. 

 

Students transition effectively and efficiently between literacy activities.  

Classroom literacy materials are organized and accessible to students.  

Classroom space is organized for a variety of literacy activities.  

Teacher establishes a consistent behavior management system that 
includes clear and positive expectations for student behavior and 
emphasizes logical consequences to respond to students’ behaviors.  

 

Teacher structures a literacy instructional block focused on different 
aspects of literacy instruction and grouping formats.  

 

 
  



2. Foster literacy engagement and motivation to deliberately promote the joy of reading 
and writing.  

Teacher creates and implements developmentally-appropriate literacy 
activities (considering students’ age, emergent literacy acquisition, and 
individual student characteristics). 

 

Teacher provides opportunities for all students to engage and interact 
throughout the literacy block. 

 

Teacher develops knowledge of students’ interests and applies this 
knowledge to designing engaging and relevant literacy activities. 

 

Teacher models and encourages students to read and write for 
authentic purposes including curiosity, entertainment, and 
communication.  

 

Teacher uses strategies to generate excitement about reading and 
writing. 

 

Teacher refrains from using reading and writing as punishment.  

Students have choices, when appropriate, in the literacy activities they 
complete. 

 

Students choose texts to read for specific purposes and for enjoyment.  

Classroom library includes a wide variety of texts including diverse 
genres, topics, perspectives, and formats. 

 

Classroom environment includes inviting spaces for students to 
complete reading and writing activities. 

 

 
  



3. Read aloud a variety of high-quality books and other materials for a range of 
purposes.  

Teacher reads and shares a wide range of texts that reflect students’ 
backgrounds and cultural experiences. 

 

Teacher reads a range of complex and high-quality texts to students, 
including texts from multiple genres. 

 

Teacher intentionally selects text to read aloud for a variety of purposes 
(e.g., aesthetic, instructional, community-building, etc.). 

 

Teacher reads aloud texts to build students’ background knowledge on 
multiple topics. 

 

Teacher builds students’ comprehension and academic language 
(including academic vocabulary) through instructional read alouds using 
a before/during/after reading framework when appropriate. 

 

Teacher models fluent reading and excitement for reading.  

Teacher conducts interactive read alouds to promote students’ listening 
comprehension. 

 

Teacher implements think alouds to explicitly model thinking about the 
text.  

 

Students discuss text before, during, and after the read aloud.  

Students have the opportunity to revisit and reread texts shared during 
the read aloud. 

 

 
  



4. Provide explicit instruction and guided application in phonological awareness and 
word identification skills and strategies.  

Teacher uses information from multiple assessments to determine 
students’ strengths and needs in the areas of  phonological awareness 
and word identification to inform instruction. 

 

Teacher engages students in developmentally-appropriate phonological 
awareness instruction (including orally segmenting sentences, words, 
and phonemes; rhyming activities; and Elkonin analyses) that connects 
to students’ reading and writing. 

 

Teacher engages students in developmentally-appropriate word 
identification instruction (including phonics instruction and using word 
patterns) that connects to students’ reading and writing, and  promotes 
students’ reading and writing fluency. 

 

Teacher provides explicit instruction to promote students’ automatic 
word recognition, decoding skills, and encoding skills connected to 
meaningful texts.  

 

Teacher individualizes and differentiates phonological awareness and 
word identification instruction based on students’ needs through 
engaging, multilevel, and developmental 1:1 instruction, small-group 
instruction, and independent practice. 

 

Teacher provides alphabet instruction (as needed based on assessment 
data)  to promote students’ development of the alphabetic principle 
through activities such as games using students’ names, reading and 
writing alphabet books, and shared and interactive writing. 

 

Teacher provides ongoing instruction to help students understand how 
to self-monitor when reading, ensuring that students read words that 
“look right, sound right, and make sense.” 

 

Teacher models a variety of ways for students to decode unknown 
words when reading. 

 

Students are encouraged to use estimated or “sound” spelling in their 
writing to promote their phonological awareness and word identification 
skills. 

 

Classroom environment includes materials to promote phonological 
awareness and word identification acquisition (such as magnetic letters, 
dry erase boards and markers, alphabet books, big books, letter and 
word sorts, etc.). 

 

 
 
  



5. Observe and assess language and literacy development to inform and differentiate 
instruction based on students’ strengths and needs.  

Teacher utilizes effective observational strategies to determine  and 
monitor students’ development in speaking, listening, reading, and 
writing. 

 

Teacher completes a variety of informal and formal assessments, and 
uses multiple sources of data, to determine each student’s literacy 
strengths and needs. 

 

Teacher uses results of multiple sources of student literacy assessment 
data appropriately to inform instruction. 

 

Teacher modifies and adjusts literacy instruction based on students’ 
evolving needs. 

 

Teacher assesses students’ literacy skills and understandings 
authentically when students are reading and writing.  

 

Teacher checks for students’ understanding during reading and writing 
instruction frequently to guide his/her instruction. 

 

Teacher uses a variety of (flexible) grouping structures to meet students’ 
needs based on multiple sources of assessment data. 

 

Teacher plans and implements small-group and individual instruction 
with a focus on reading and writing connected texts to meet students’ 
assessed needs. 

 

Students who need additional support in reading (as determined by 
multiple assessments) receive evidence-based interventions that 
connect to classroom literacy instruction. 

 

Teacher provides scaffolded and differentiated instruction that leads to 
students’ independence in reading and writing. 

 

  



6. Immerse students in a literacy environment that includes abundant reading materials 
and ample opportunities to read connected text to promote fluent reading.  

Teacher creates multiple opportunities throughout the school day to read 
to and with students, and to promote students’ independent reading of 
texts. 

 

Teacher scaffolds students in learning how to choose “good fit” texts of 
interest to them to read independently and conferences with students 
about the books they are reading.  

 

Teacher reads to and with students in a variety of ways to promote 
students’ fluent reading, including through shared reading experiences, 
teacher read alouds, and reader’s theater performances. 

 

Classroom includes a rich, diverse library for students to utilize and an 
organizational system for students to check out books. 

 

Classroom includes inviting spaces in which students can read 
independently or with peers.  

 

Classroom environment displays functional print in multiple ways, 
including word walls, labels, alphabet charts, students’ names, and 
anchor charts. 

 

Students take home books to read and share with their families.  

Students spend the majority of the literacy block reading meaningful 
texts in a variety of ways, including the emergent practice of “reading the 
pictures.” 

 

Students read texts multiple times both out loud and to themselves to 
build their reading fluency. 

 

Students read a variety of texts throughout the school day, including big 
books, poems, songs, class and student-created books and stories, 
environmental print, leveled texts, predictable texts, trade books, 
magazines, and audio and digital texts. 

 

  



7. Build vocabulary and content knowledge through intentional and ambitious efforts.  

Teacher selects Tier 2 and 3 vocabulary words from read-aloud texts 
and content area lessons. 

 

Teacher introduces these new words with child-friendly definitions and 
gives students the chance to see and pronounce the words. 

 

Teacher provides students with repeated opportunities to hear and learn 
about these new words over time (e.g. modeling use, rereading texts 
and reviewing the words, making connections to other words, using the 
words in other contexts). 

 

Teacher highlights morphology of words (meaningful word parts such as 
common roots, inflections, and affixes). 

 

Students are encouraged to use academic vocabulary during speaking 
and writing activities. 

 

Students have structured opportunities to discuss texts or topics in 
partners, small groups, and/or whole group. 

 

Classroom includes dynamic word walls or similar resources to highlight 
academic vocabulary. 

 

Students are encouraged to use home language or dialect in classroom 
activities. 

 

Teacher intentionally builds students’ content knowledge through 
experiences, demonstrations, videos, guest speakers and field trips. 

 

Teachers effectively integrate literacy and content area instruction to 
ensure all North Carolina Standard Course of Study standards are being 
addressed. 

 

 
  



8. Teach students how to comprehend increasingly complex narratives and 
informational texts.  

Teacher builds background knowledge for topics and terms referenced 
in narrative and informational texts. 

 

Teacher provides explicit instruction in comprehension strategies, 
structures, and frameworks for a variety of genres (e.g., digital texts, 
articles, stories, informational books, poems, biographies and 
autobiographies, etc.). 

 

Teacher uses a gradual release of responsibility instructional model to 
promote students’ independent text comprehension. 

 

Teacher models his/her thinking about texts through “think alouds,” and 
promotes opportunities for students to share their thinking about the 
texts they read. 

 

Teacher emphasizes the meaning-making and meaning-constructing 
purpose of reading in a variety of contexts, including through read 
alouds, shared reading, small-group reading, and 1:1 reading 
conferences. 

 

Teacher promotes all students’ text comprehension through daily read 
alouds, audio and digital texts, and storytelling activities that foster 
listening comprehension.  

 

Teacher intentionally plans and incorporates higher-order questions 
matched to specific texts to promote student discussion and build 
students’ deeper understanding of texts. 

 

Students articulate the importance of reading for different purposes.   

Students demonstrate how to comprehend a variety of narrative and 
informational texts from different genres and of varying text types (e.g., 
digital texts, articles, books, etc.). 

 

Students demonstrate their understanding of texts in a variety of ways, 
including through discussion, completion of graphic organizers, written 
responses to texts, artistic responses, and dramatization of texts. 

 

  



9. Create daily opportunities for students to write for a variety of purposes and 
audiences throughout the school day.  

Teacher models writing and thinks aloud about their writing.  

Teacher provides shared and interactive writing experiences.  

Students have daily time to write for a variety of purposes (to inform, 
entertain, reflect, persuade, communicate, summarize, respond to 
reading, etc.). 

 

Teacher provides explicit instruction in conventional writing skills such 
as spelling, punctuation, grammar, and letter formation. 

 

Teacher provides explicit instruction in the craft of writing in various 
genres. 

 

Teacher provides explicit instruction in writing processes and strategies, 
including researching, planning, revising, and editing. 

 

Students have choice in writing topics and formats.   

Students write for authentic purposes and share their writing with an 
audience, such as publishing a class book, sending a letter, or inviting 
others to a publishing party. 

 

Students who are emergent writers use drawing, oral language, and 
estimated spelling to communicate their ideas. 

 

Classroom includes a variety of writing materials accessible to students 
(e.g., various instruments and types of paper, word processing, etc.). 

 

 
  



10. Collaborate with families to promote literacy across home and school contexts. 

Teacher uses a variety of modes to communicate with families (e.g., 
email, phone, texts, newsletters, and folders). 

 

Teacher draws on knowledge of children and families to incorporate 
home language, experiences, and literacy practices into classroom 
literacy instruction.  

 

Teacher invites families into the classroom during and outside of the 
school day to learn about early literacy. 

 

Teacher frequently communicates with families about classroom reading 
and writing activities, and their students’ growth and successes in 
literacy. 

 

Teacher provides families with specific information about supporting 
students’ literacy development at home (e.g., engaging students in 
conversations during meals or routines, reading to children and listening 
to children read, modeling writing). 

 

Teacher encourages families to talk and/or read in their native language.   

Teacher provides families with resources and ideas to support students’ 
literacy development during school breaks and the summer. 

 

Students are encouraged to share stories and artifacts from home.  

Classroom materials (books, images, etc.) reflect students’ families, 
communities, and home languages.  

 

Classroom materials (such as books, magazines, and other texts) are 
available for students to bring home and share with their families. 

 

  



Appendix A 
 

The Wolfpack WORKS Practices and Indicators were developed in collaboration with 
members of the the North Carolina Department of Public Instruction’s Office of K-3 
Literacy and the following individuals: 
 
Wolfpack WORKS Advisory Council Members 
 

Dr. Steve Amendum, Associate Professor 
Literacy Education 

University of Delaware 

Dr. James W. Cunningham, Professor Emeritus 
Literacy Education 
UNC-Chapel Hill 

Dr. Patricia Cunningham, Professor 
Literacy Education 

Wake Forest University 

Dr. Yolanda Dunston, Associate Professor 
Literacy and Elementary Education 

NC Central University 

Dr. Jill Fitzgerald, Professor Emerita 
Literacy Education 
UNC-Chapel Hill 

Dr. Ye He, Associate Professor 
TESOL Education 
UNC-Greensboro 

Dr. Marcia Kosanovich, Chief Executive Officer 
MK Educational Research and Practice, LLC 

Dr. Mollie Lloyd, Clinical Assistant Professor (Retired) 
Literacy Education 
UNC-Chapel Hill 

Dr. Ellen McIntyre, Dean and Professor 
College of Education, Health, and Human Services 

University of Tennessee 

Dr. Cynthia Wooten, Assistant Professor 
Literacy Education 

Fayetteville State University 

 
  



Wolfpack WORKS Leadership Team Members 
 

Dr. Jill Grifenhagen, Assistant Professor 
Primary Investigator 
Literacy Education 

North Carolina State University 

Dr. Ann Harrington, Teaching Associate Professor 
 Co-Primary Investigator 

Reading and Elementary Education 
North Carolina State University 

Dr. Jill Jones, Teaching Assistant Professor 
Program Director 

Literacy Education 
North Carolina State University 

Dr. Paola Sztajn 
Special Assistant for Faculty Research and Development with the Office of the Provost and 

the University’s Office of Research and Innovation 
Co-Primary Investigator 

North Carolina State University 

 
 


